Brick Making at Blists Hill Victorian Town
A resource pack to accompany the workshop available on site.

OVERVIEW

In this workshop children use traditional tools and techniques to make a brick by hand, and
experience some of the working conditions endured by Victorian child labourers. The
workshop takes place in an authentic and highly atmospheric Victorian setting. The finished
bricks are taken back to school, where they should be dried and fired or varnished
according to the instructions provided.
This resource pack contains lesson plans and activities that can be launched from the brick
making workshop. It encompasses history, literacy, citizenship, numeracy, science and art .
Contents of resource pack
Lesson 1:
That’s not fair!
This lesson looks at the treatment of child labourers in Victorian Britain. Primary sources are
used to gather information about their lives.
Task Sheet 1
Task Sheet 2
Task Sheet 3
Task Sheet 4

Robert Blincoe
Scavengers
Sarah Carpenter
James Pearce

Lesson 2:
Who cared?
This lesson introduces the different attitudes to child labour in Victorian times. The opinions of
factory owners, parents, reformers and child labourers themselves are considered.
Task Sheet 5

Punishment

Lesson 3:
Do the maths!
This lesson uses mathematics to find out just how hard child labourers had to work.
Lesson 4:
Hours of the day.
This powerful drama activity brings the experiences of Victorian child labourers to life.
Lesson 5:
That’s still not fair!
This lesson introduces the UN Convention on the Rights of the Child, before looking at a
contemporary case study of a child labourer.
Lesson 6:
Images of child labour.
Using charcoal to create dramatic sketches of child labour inspired by a set of images and
the previous work in this module.
Lesson 7:
How bricks are made.
Write about the brick making process as a set of instructions or an account. Practice using
connectives or command verbs.
Lesson 8:
Brick bonds.
This D&T lesson tests the strengths of different brick bonds, to destruction!

Topic: Brick Making/Child Labour
Focus:
Lesson 1 That’s not Fair
Subject: History/Citizenship
Time: <1 hour
Yr: 5/6
National Curriculum Links: History Unit 11 Section 2
Lesson Aims:
To develop knowledge and understanding of the life of child labourers in Victorian
England.
Lesson Objectives:
To find out about the lives of Victorian child labourers in terms of hours worked,
nature of work, and punishment from a variety of primary historical sources.
Complete a worksheet on the above selected according to ability.
To contrast the above with a typical day for today’s child.
Key Terms: The Victorians, child labour
Previous knowledge:
The children will have an understanding of when the Victorian Age was and will
know that the industrial revolution caused people to move from the countryside to
towns and cities. Children will have completed the Brick making workshop at Blists
Hill Victorian Town.
Resources: Activity Sheets 1, 2, 3, and 4.
Time
Activity
10 mins
Introduction
Place Victorian Era in context of British History. Explain that, at the start
of Victoria’s reign (1837) most children went to work in places like mines
and cotton mills, or as chimney sweeps or domestic servants.
Emphasise that only children from wealthy families went to school.
Recap on Brick making workshop.
Main Activity*
25 mins
Select suitable worksheets according to the ability level of your pupils.
You may like the class to all do the same worksheet, or different ones.
Read through the passage at the start of each worksheet. Some of the
language in the higher ability worksheet is quite challenging and may
require explanation.
Have children complete the answers to the worksheet.
10 mins
Plenary- whole class
Check understanding and use of vocabulary.
Ask the children to contrast their typical day/week with that of a
Victorian Child labourer in terms of hours worked and punishments.
Stress that Victorian children typically worked 12 hours per day, 6 days
per week and spent a large part of Sunday in church.
Differentiation:
Extension:
Enrichment:

Ask pupils to calculate how many hours a typical child worked and how
many are spent in school.
A range of worksheets is offered to suit different ability levels.

Next Lesson:

Who Cared?

Task 1

Robert Blincoe

In 1828, John Brown wrote a book based on the life of a child labourer called Robert Blincoe
who worked in the cotton mills in Lancashire. Read the extract from this book and answer
the questions below.

The task first allotted to him was to pick up the loose cotton, that fell upon the floor. [He was]
terrified by the whirling motion and noise of the machinery, and not a little affected by the dust and
flue … he was half suffocated. Unused to the stench, he soon felt sick, and by constantly stooping, his
back ached. Blincoe, therefore, took the liberty to sit down; but this attitude, he soon found, was
strictly forbidden in cotton mills. Smith, his task-master, told him he must keep on his legs. He did
so, till twelve o'clock, being six hours and a half, without the least intermission.
.. he was promoted to the more important employment of a roving winder. Being too short .. to
reach to his work standing on the floor, he was placed on a block. He was not able by any possible
exertion, to keep pace with the machinery. In vain, the poor child declared he was not in his power to
move quicker. He was beaten by the overlooker, with great severity. In common, with his fellow
apprentices, Blincoe was wholly dependent upon the mercy of the overlookers, whom he found,
generally speaking, a set of brutal, ferocious, illiterate ruffians. Blincoe complained to Mr. Baker, the
manager, and all he said to him was: "do your work well, and you'll not be beaten."
1.

What was the first job given to Robert Blincoe? …………………………

2.

Why didn’t he like this job?
………………………………………………………………………………….......

3.

How long did he have to work before he could sit down? …………..

4.

Why did he have to stand on a block?
………………………………………………………………………………………

5.

What was his punishment for not being able to keep up with the machine?
………………………………………………………………………………………

Task 2

Scavengers

This picture shows children working as scavengers in a cotton mill. They had to crawl under
the looms and pick up bits of loose cotton while the machines were still working! They
worked many hours each day.
1. Look at the children’s faces.
How do you think they feel?
…………………………………………
…………………………………………
………………………………………….
2. Describe the children’s clothes
and footwear.
…………………………………………
…………………………………………
…………………………………………
3. Why do you think the children
look so thin?
…………………………………………
…………………………………………
……………………………………………………………………………………
4. Why was scavenging a dangerous job?
………………………………………………………………………………………………………………………
………………………………………………………
5. Why did children make good scavengers?
………………………………………………………………………………………………………………………
………………………………………………………

Task 3

Sarah Carpenter

Sarah Carpenter was a child who worked in a mill in Derbyshire. Her story appeared in the
newspapers in 1849. Here she describes her diet.
Our common food was oatcake. It was thick and coarse. This oatcake was put into cans. Bo iled milk
and water was poured into it. This was our breakfast and supper. Our dinner was potato pie with
boiled bacon in, a bit here and a bit there, so thick with fat we could scarce eat it, though we were
hungry enough to eat anything. Tea we never saw, nor butter. We had cheese and brown bread once
a year. We were only allowed three meals a day though we got up at five in the morning and worked
till nine at night.
1. Use the information in the passage to help you complete the Table below
Healthy Diet 2007

Child Labourer’s Diet 1840

Breakfast

Snacks

Lunch/Dinner

Snacks

Evening
Meal
Snacks

2.

How many hours did Sarah work each day?

3.

Sarah worked six days a week. How many hours did Sarah work each week?
……………………..

…………………………

Task 4:

James Pearce

In 1840 the government produced a report into the state of children working in mines and factories.
Samuel Scrivens went to Staffordshire to gather information for this report, and interv iewed many
child labourers, including James Pearce.

I am 12 years of age. I went down to the pits about 7 years and a half to open doors. I had a candle
and a fire beside me to show me light. There was one door. The horse coming with empty basket and
skip could open it with his head, but when he returned with his load I opened it then. I was 12 hours
a-day, and got 6d. a-day. .. When I was paid I took it home to my mother. I was a year and a half at
this work . I once fell asleep and was well threshed by a driver. The horse was fast. It was down-hill
and the horse could not draw back. He laid well into me; I cried out, but nobody would come and
help me. I did not tell my father. I never thought anything about it afterwards.
.. About a year and a half ago I took to the girdle and chain ; I do not like it; it hurts me; it rubs my
skin off; I often feel pain. I get 15d. a-day. I do not go to the Sunday-school. I go to chapel sometimes.
I cannot say the Lord's Prayer, nor the Creed, nor the Ten Commandments. I cannot read. I nev er
heard of Liverpool, nor of Manchester, nor of Bristol, nor of Birmingham. I have heard of London.
I had not time to eat a bit of meat from morning till night. I have often had blisters on my side; but
when I was more used to it, it would not blister, but it smarted very badly. The chain was made of the
same stuff as the rope that goes down the pit. I crawled on hands and feet. I often knocked my back
against the top of the pit, and it hurt it very sore. There was not room to stand to that height. The leg s
ached very badly. When I come home at night I often sat down to rest me by the way I was so tired.
The work made me look much older than I was.
Many boys draw with girdle and chain now. They draw in Ketley fields and in Lawley fields still.
The seam in Lawley field is about a yard thick; in some places less. There is not the railway and the
dans*. It is like drawing on the roads. I think it is a great hurt to a boy: it must be, to draw the same as
a horse draws. A great many boys find that they are unable, and give over drawing with girdle and
chain. It is very hard, very hard, sir. If they were to lay down rails, and push the coals on dans, it
would be very convenient for the boys, though the expense might not be convenient for the masters.
*A dan is a small cart that runs on rails.

Drawing coal up a narrow tunnel using a girdle and chain

1.

Describe James Pearce’s first job dow n the mine.
………………………………………………………………………………………………
………………………………………………………………………………………………

2.

Why was he “well threshed by a driver”?
………………………………………………………………………………………………

3.

Why didn’t he like working with a girdle and chain.
………………………………………………………………………………………………
………………………………………………………………………………………………

4.

Why were boys ideal for drawing coal in the Lawley Field mines?
………………………………………………………………………………………………

5.

What did James mean w hen he said “If they were to lay dow n rails, and push the coals on
dans, it w ould be very convenient for the boys, though the expense might not be convenient
for the masters.”?
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………

Task 5:

Punishment

Sarah Carpenter was a child who worked in a mill in Derbyshire. Here she describes the
punishments given out to the children in the mill.
There was an overlooker called William Hughes…. He came up to me and asked me what my
drawing frame* was stopped for. I said I did not know because it was not me who had stopped it. A
little boy that was on the other side had stopped it, but he was too frightened to say it was him.
Hughes starting beating me with a stick, and when he had done I told him I would let my mother
know. He then went out and fetched the master in to me. The master started beating me with a stick
over the head till it was full of lumps and bled. My head was so bad that I could not sleep for a long
time, and I never been a sound sleeper since.
We were always locked up out of mill hours, for fear any of us should run away. One day the door
was left open. Charlotte Smith, said she would be ringleader, if the rest would follow. She went out
but no one followed her. The master found out about this and sent for her. There was a carving knife
which he took and grasping her hair he cut if off close to the head. .. This head shaving was a
dreadful punishment. We were more afraid of it than of any other, for girls are proud of their hair.
* A drawing frame is a machine that twists loose cotton fibres into a thread.

1.

Why was Sarah punished?
………………………………………………………………………………………

2.

What was her punishment?
………………………………………………………………………………………

3.

Why were the children locked up when they were not at work?
………………………………………………………………………………………

4.

What was Charlotte Smith’s punishment for trying to run away?
……………………………………………………………………………

Topic: Brick Making/Child Labour Focus: Lesson 2 Who cared?
Subject: History/ Citizenship
Time: <1 hour
Yr: 5/6
National Curriculum Links: History Unit 11 Sections 2 and 3, PSHE
Lesson Aims:
To develop knowledge and understanding of the various opinions regarding child
labour in Victorian Britain.
To make links with child labour in some parts of the world today.
Lesson Objectives:
To find out about the opinions of factory owners, reformers, parents and child
labourers themselves.
Complete a worksheet on the above, selected according to ability.
Participate in a class discussion about child labour.
Key Terms: The Victorians, child labour, reformer, factory owner
Previous knowledge:
An understanding of what and when the Victorian Age and industrial revolution
was. Children will have completed the Brick making workshop at Blists Hill Victorian
Town and, ideally, Lesson 1 from this resource pack.
Resources: Activity Sheet – standard and more able, glue, scissors
Time
Activity
10 mins
Introduction
Recap on the Victorian era, the prevalence and conditions of child
labour.
Select & Distribute worksheets according to the ability level of your
pupils.
Conduct a short discussion to make sure that children understand the
nature of the activity and have matched the correct callout to each
35 mins
character.
Have children complete the activity.
10 mins
Plenary- whole class
Check understanding and use of vocabulary.
Select children to read the callouts aloud and emphasise the attitude of
each character.
Differentiation:
Extension:
Ask children to consider the different attitudes and reach a conclusion
regarding child labour.
Check that they appreciate the attitudes of all parties.
Enrichment:
A range of worksheets is offered to suit different ability levels.
Next Lesson:
Do the maths!

Lesson 2

Who cares about child labour?

This activity introduces different attitudes to child labour in Britain around 1840. The attitudes
of poor parents, industrialists, child labourers and reformers are considered. The activity can
be done in small groups, pairs and individually.
1. Make enlarged A3 copies of the Picture page for each student. It may also need
darkening slightly to make the images clearer.
2. Make st andard A4 copies of the page of callouts for each student.
3. Set the scene by briefly explaining who the four groups are, particularly the reformers
and the industrialists. The text sheet from the more able version of this activity gives a
brief outline.
4. Cut out the callouts and arrange them around the edge of the page so that the right
attitude is next to the right person. In fact, the stalks on the callouts offer some help
here and, for the less able, it is as much an activity of composition as it is reading.
5. Have a brief class discussion to make sure that the callouts are in the right place, then
glue them down. It does not matter that the callouts overlap the edge of the page, in
fact, this looks quite effective.
6. To reinforce understanding, choose some children to assume a character on the sheet
and read out a callout.
7. For more able students, give out a sheet of blank callouts. Get the students to cut
them out first then arrange the callouts around the edge of the page before they
start writing.
8. Give out the text page explaining different attitudes to child labour.
9. Students then write their own text in the appropriate callout, before gluing them in
place.

Factory Owner
Poor Parent
Child labourer
aged 8

Reformer

Who cares
about
child
labour?
Factory owner

Child Labourer aged 11

Child Labourer
aged 6

Reformer

Poor Parent

“Parents watch their children
sicken and droop, but must still
send them to work in these
mills or face starvation. This is
not a choice at all, but a need
for survival.”

“I only pay the
children low wages.
Without them I could
not make as much
profit!”

“I always miss
Sunday School
as I am too tired
from working all
week, though I
would dearly
like to learn to
read.”

“I see no harm in children
working in factories, in
fact I believe that it keeps
them from mischief. If
they did not work, they
might support themselves
by stealing!”

“I don’t like sending
my children to work in
the mill but we need
the money they earn in
order to eat!”

“I would like my
children to have
an education so
that they would
have a better
chance in life
than me.”

“Sometimes we get beaten at the end of the
day as we grow tired and cannot work fast
enough to keep up with the machines. One
child fell asleep, got his sleeve caught and
was dragged into the machines. He made a
horrible sound as he was torn apart.”

“I propose that no
child under the age of
9 should be allowed
to work in these
dreadful places, and
that a young person
should not work more
than 10 hours each
day.”

“I work 15 or 16
hours each day, all
the time running to
and fro about the
mill. My legs ache
so much from
standing all day that
I can hardly walk
home, and I earn just
5 shillings each
week. It isn’t fair.”

1. Cut out the callouts and glue them around the edge of the picture page by each Victorian.
2. Read the text page to help you find out about different attitudes to child labour in the 1840’s.
3. Write what you think each person might have felt about child labour in their call out.
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Who cares about child labour?
Reformers
Examples: Michael Sadler MP, Lord Shaftesbury, Dr Samuel Smith
Reformers believed that children of a young age should not have to work very long hours, or
in the dangerous conditions that were typical of work places in the 1840s. They helped bring
in laws to improve the working lives of children. The 1844 Factory Act made it illegal for
children under 13 to work more than 6 hours each day, and forced factory owners to make
the workplace safer. Reformers also believed that children should be educated in schools.
Parents of Child Labourers
The parents of child labourers knew about the terrible places where their children worked as
they often worked in the same place. Most parents would rather not send their children to
work but needed the money the children earned just in order to survive. Many parents
wanted their children to have education so that they would have a better chance in life.
Unlike today, it was quite expensive to send a child to school so only the wealthy could
afford to.
Child Labourers
Examples: Sarah Carpenter, James Pearce, Manchester’s Children Factory Committee
Life was very hard for most working children. They worked very long hours, starting as early
as 5.00am and working through until 7.00pm or even 8.00pm. Standing up all day caused
their bones and joints to deform and children were often left crippled before they were
adults. The factories and mines they worked in were also very dangerous places and
accidents were common, resulting in injury and sometimes death. Child workers were also
very badly paid. In 1830, a child working in a cotton mill earned just one tenth of an adult’s
wages.
Supporters of Child Labour
Examples: Edward Baines, William James
Most factory owners and businessmen were very happy to employ children as they did not
have to pay them very much, so they could make more profit. Many industrialists denied that
factory work was harmful to children, and some even claimed that factory work was healthy
exercise, and that the wages saved the children from starvation! They were against laws
that limited children’s working hours, claiming that they would harm businesses and the
economy.
Reformer
Factory Owner
Child labourer
aged 8

Poor Parent

Factory owner

KS2 Brick making resource
Topic: Brickmaking/ Child Labour
Focus: - Do the maths
Subject: Numeracy
Time: <1 hour
Yr: 5/6
National Curriculum Links: History Unit 11 Section 2, Numeracy
Lesson Aims:
To use mathematics to calculate just how hard Victorian child labourers worked in
the Brickworks.
Lesson Objectives:
Find out how much clay a child labourer might carry in a typical day.
To find out how far a child labourer might walk in a typical day.
Key Terms: metric measurements, rounding up and down
Previous knowledge:
Division and multiplication.
Conversions between metric and imperial results for extension.
Resources: White/interactive board
Time
Activity
10 mins
Introduction
Recap on the children’s experience in the brick making workshop at
Blists Hill. Review child labour. Review multiplication and division
techniques. Whilst the figures are approximate, they are based on
historical research. Rounding up is advisable.
Main Activity
Provide children with the basic information from the fact sheet.
35 mins
Working individually or in pairs, calculate some or all of t he following:
Hours worked in a day
Hours worked in a week
Bricks made per week
Weight of clay used by brick makers per day
Number of journeys made from pugmill to moulding
table
Distance walked per day
10 mins
Plenary- whole class
Check answers.
Read the report by Dr Samuel Scrivens regarding the health of child
labourers.
Differentiation:
Extension:
Read the account of Dr Samuel Smith on the physical effects of child
labour.
Findings could also be presented in a letter to an MP, or a newspaper
article protesting at the treatment of child labourers and calling for
change. This could form the basis of a literacy lesson.
Enrichment:
A range of calculations are provided to suit different
ability levels.
Intervention:
Support and encourage pupils accordingly.
Next Lesson:

Lesson 4 - Hours of the Day
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Lesson 3: Do the maths!
Fact: Children didn’t actually make the bricks. Instead they worked as bearers:
Bearer on: Carried wet clay from the pug mill (where the clay is prepared) to the
brick maker’s table where the bricks are moulded.
Bearer off:

Carried the finished bricks from the brick maker’s table to the drying

shed.
Fact: Brick makers worked for about twelve hours per day, six days per week.
Q.

How many hours did they work each week?

………………………………………………………………………………………………
………………………………………………………………………………………………
Fact: A brick maker made an average of 1193 bricks per day.
Q.

How many bricks would a brick maker make in one hour?

………………………………………………………………………………………………
………………………………………………………………………………………………
Q.

How long did it take to make one brick?

………………………………………………………………………………………………
………………………………………………………………………………………………
Fact: You need 1.976kg of wet clay to make a brick.
Q.
If a brick maker makes 100 bricks per hour, how much clay would the “Bearer on”
have to carry to the table every hour.
………………………………………………………………………………………………
………………………………………………………………………………………………
Q.

How much clay would a “Bearer on” carry in a 12 hour day?
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………………………………………………………………………………………………
………………………………………………………………………………………………

Fact: The distance between the pug mill and the brick maker’s table was 10m. An average
load of clay weighed 15kg.
Q.

How far would a “Bearer on” walk in a day?

………………………………………………………………………………………………
………………………………………………………………………………………………
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In 1832 Dr Samuel Smith described the effects of hard labour on a child’s body:
Up to twelve or thirteen years of age, the bones are so soft that they will bend in any
direction. Long continued standing has also a very injurious effect upon the ankles.
By long continued standing the knees become so weak that they turn inwards, producing
that deformity which is called "knock-knees" and I have sometimes seen it so striking, that the
individual has actually lost twelve inches of his height by it.
I have frequently seen accidents of the most dreadful kind. I have seen cases in which the
arm had been torn off near the shoulder joint; I have seen the upper extremity chopped into
small fragments, from the tip of the finger to above the elbow.

Victorian Children Carrying Clay from the Pug Mill
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Brick Making Workshop at Blists Hill Victorian Town
Lesson 3: “Do the maths!”

ANSWER SHEET

Fact: Children didn’t actually make the bricks. Instead they worked as bearers:
Bearer on: Carried wet clay from the pug mill (where the clay is
brick maker’s table where the bricks are moulded.
shed.

Bearer off:

prepared) to the

Carried the finished bricks from the brick maker’s table to the drying

Fact: Brick makers worked for about twelve hours per day, six days per week.
Q.

How many hours did they work each week?

A.

12 x 6 = 72 hours each week.

Fact: A brick maker made an average of 1193 bricks per day.
Q.

How many bricks would a brick maker make in one hour?

A.

Round up to nearest 100 = 1200 per day.
1200 bricks ÷12 hours = 100 bricks per hour.

Q.

How long did it take to make one brick? (more able)

A.

1 hour = 60 minutes. 60 minutes = 3600 seconds ÷ 100 bricks = 36

seconds per brick!

Fact: You need 1.976kg of wet clay to make a brick.
Q.
If a brick maker makes 100 bricks per hour, how much clay would
have to carry to the table every hour.
A.

Round up to nearest kg = 2kg
2kg x 100 bricks = 200 kg of clay each hour.

Q.

How much clay would a bearer on carry in a 12 hour day?

A.

200kg per hour x 12 hours = 2400kg per day
THAT’S NEARLY 2½ TONNES !!

the “Bearer on”
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THAT’S THE SAME WEIGHT AS TWO MINIS EVERY DAY !!

Fact: The distance between the pug mill and the brick maker’s table was 10m. An average
load of clay weighed 15kg.
Q.

How far would a bearer on walk in a day?

A.

2400kg per day ÷ 15kg per load = 160 journeys. 160 x 10m = 1600m

That’s about 1 mile per day, but for half of that, the child would be
of clay!

carrying 15 kilos
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Topic: Brick Making /Child Labour
Focus: Hours of the Day
Subject: History/Drama
Time: <1 hour Yr: 5/6
National Curriculum Links: History Unit 11 Section 2,
Lesson Aims:
To develop knowledge and understanding of the life of child labourers in Victorian
England.
Lesson Objectives:
To complete a table contrasting the typical day of a child labourer in 1840 and
today’s child.
To participate in a drama activity.
Key Terms: The Victorians, child labour
Previous knowledge:
To have an understanding of the sort of hours worked, and the types of work
endured by Victorian child labourers. This will have been provided by Lessons 1
and 3.
Resources: Hours of the Day Worksheet and Teacher’s Guide
Time
Activity
10 mins
Introduction
Begin by recapping on the hours worked by Victorian child labourers.
Main Activity
35 mins
Complete the table contrasting the hours of the day
Explain and complete the drama activity.
10 mins
Plenary- whole class
Check understanding and use of vocabulary.
Class Discussion – Contrast Victorian and modern childhood.
Inevitably, some children will say they would rather be Victorian
children – remind them that they would be without almost all of their
toys, leisure activities, free time, pocket money. They will probably
have only one set of clothes, will eat a poor diet, and live in a freezing
cold and over crowded house.
Differentiation:
Enrichment:

Ask more able pupils to add more detail to the hours of
the day worksheet, or to try and use facial expression
and posture to create a more expressive mime.

Intervention:

Support and encourage pupils accordingly.

Next Lesson:

Lesson 5: That’s still not fair!
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Lesson 4:

Hours of the Day

This powerful drama activity is an effective way of visualizing the life of someone in a very
different place or time, and is also an excellent preparation for a creative writing activity. It
contrasts the good things in children’s lives today, and the hardship children had to endure
in the 1840s.
1.
Give out copies of the Hours of the Day Table. Previous activities should provide them
with enough information about the life of a poor child in 1840 to fill out the table.
Encourage them to think about:
cold, overcrowded conditions in their homes
how tired they would feel working hard for so many hours
dangerous, noisy conditions
hunger, eating only small amounts of horrible tasting food
walking home from work feeling exhausted
It may look something like this:
Hour of the day
5.00 am
6.00 am
8.00 am
10.00 am
12.00 midday
2.00 pm
4.00 pm
6.00 pm
8.00 pm
10.00 pm
12.00 midnight
2.00 am

1840’s Child

Today’s child

Getting up
walking to work
working
working
Lunch (stood up)
Working
Working
Working
Staggering home
Sleeping (shivering)
Sleeping (shivering)
Sleeping (shivering)

Sleeping
Sleeping
Driven to school
Studying
Eating lunch in canteen
P.E.
Eating tea
Playstation etc
Cleaning teeth
Sleeping (warm)
Sleeping
Sleeping

You may like to change the times so that they include activities specific to your school
time table eg. Morning playtime at 10.15 am.
2.
Split the class into two halves – today’s children and the 1840’s children. You might like
to assign specific jobs to the 1840’s children: miner, chimney sweep, machine operator,
bobbin winder etc.
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3.
Make the two groups stand on opposite sides of the room you are working in, facing
each other.
4.
Tell the children that when you call out a time, they should do a mime of what they
would be doing at that hour of the day. Remind them to think about facial expressions too.
Call out a time, eg “10 o’clock in the morning” so that today’s kids are running around
skipping and the 1840’s children are at work.
When all the children are miming, shout “Freeze” so that everyone holds a pose.
5.
Now invite Today’s children relax their pose and to look “across time” at the 1840’s
children and think about what they can see.
Repeat this process two or three times, then freeze Today’s children and invite the
1840’s children to “look across time” once. Find out what they make of the children of the
future.
6.
Finally, swap the groups over and repeat, so that everyone has played a child from
the past and the present.
7.

Conclude by asking the children when they would rather be a child; 1840 or today?
It’s a no-brainer.
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Hour of the
day
5.00 am
6.00 am
8.00 am
10.00 am
12.00 midday
2.00 pm
4.00 pm
6.00 pm
8.00 pm
10.00 pm
12.00
midnight
2.00 am

1840’s Child

Today’s Child
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Topic: Brickmaking/Child Labour
Focus: That’s still not fair
Subject: Citizenship
Time: <1 hour
Yr: 5/6
National Curriculum Links: Citizenship 4b
Lesson Aims:
To develop knowledge and understanding of people living in other places and
times and people with different values and customs.
Lesson Objectives:
To be introduced to the UN Convention on the Rights of the Child and how it aims
to improve the lives of children across the globe.
To look at a case study that shows how, today, children still work in brickworks in
some countries.
To learn how child labour contravenes the UN Conv ention on the Rights of the
Child.
Key Terms: Child Labour, United Nations, Rights, Peru, South America
Previous knowledge:
To have completed the Brick Making workshop at Blists Hill Victorian Town, and
have knowledge of child labour in Victorian Britain.
Resources: Rights of the Child Poster & Excerpts, Miriam Case study – either photocopy
or project these resources.
Time
Activity
10 mins
Introduction
Explain the concept of rights, and introduce the UN Convention on the
Rights of the Child.
35 mins
Main Activity
Have the children read through the Miriam Acuna case study.
Introduce the 3 most relevant articles (28, 31 and 32).
Ask the children to consider how Miriam Acuna’s situation means that
her rights are being infringed, then answer the questions provided.
More able children should be asked to apply articles 28, 31 & 32 to
Miriam’s case study. For less able students, the article forms the first
part of their answer.
10 mins
Plenary- whole class
Check understanding and use of vocabulary via a classroom
discussion of the children’s answers.
Differentiation:
Extension:
Ask children to design a poster promoting the 3 articles of
the UN Convention.
Enrichment:
Worksheets are offered suited to ability levels.
Intervention:
Support and encourage pupils accordingly.
Next Lesson:
Lesson 6: Images of Child Labour
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Miriam – Aged 13
Miriam Acuna lives in Peru. She is 13 years old. She attends a school, but only in the morn ing.
Because Miriam’s family is very poor, she has to work in the afternoon at a brick factory. It’s
really hard work, sometimes quite dangerous, and her pay is very low. She has very little free
time in which to play.

How do you think Miriam’s situation affects her rights as a child?
1. Miriam has the right to a good quality education but ……………………
……………………………………………………………………………………………
2. Miriam has the right to play and rest but ……………………………………
……………………………………………………………………………………………
3. Miriam has the right to be safe at work and to be fairly paid but
……………………………………………………………………………………….
………………………………………………………………………………...................
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Miriam – Aged 13
Miriam Acuna lives in Peru. She is 13 years old. She attends a school, but only in the morning.
Because Miriam’s family is very poor, she has to work in the afternoon at a brick factory. It’s
really hard work, sometimes quite dangerous, and her pay is very low. She has very little free
time in which to play.

Find three ways in which you think Miriam’s situation affects her rights as a child?
1. ....………………………………………………………………..……………………
……………………………………………………………………………………………
2. …………………………………………………..……………………………………
……………………………………………………………………………………………
3. .……………………………………………………………………………………….
………………………………………………………………………………...................
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THE UN CONVENTION ON THE RIGHTS OF THE CHILD
“Rights" are things every child should have or be able to do. All children have
the same rights. These rights are listed in the UN Convention on the Rights of the
Child. Almost every country has agreed to these rights.
Here are some of the rights children have:

Article 28
You have the right to a good quality education. You
should be encouraged to go to school to the highest
level you can.
Article 31
You have the right to play and rest.
Article 32
You have the right to protection from work that harms
you, and is bad for your health and education. If you
work, you have the right to be safe and paid fairly.

UN Convention
on the Rights of the Child
In Child Friendly
Language
“Rights" are things every child should have or be able to
do. All children have the same rights. These rights are listed in the UN Convention on the Rights of the Child.
Almost every country has agreed to these rights. All the
rights are connected to each other, and all are equally
important. Sometimes, we have to think about rights in
terms of what is the best for children in a situation, and
what is critical to life and protection from harm. As you
grow, you have more responsibility to make choices and
exercise your rights.
Article 1
Everyone under 18 has these rights.
Article 2
All children have these rights, no matter who
they are, where they live, what their parents do,
what language they speak, what their religion is,
whether they are a boy or girl, what their culture
is, whether they have a disability, whether they
are rich or poor. No child should be treated
unfairly on any basis.
Article 3
All adults should do what is best for you. When
adults make decisions, they should think about
how their decisions will affect children.
Article 4
The government has a responsibility to make sure
your rights are protected. They must help your
family to protect your rights and create an environment where you can grow and reach your
potential.
Article 5
Your family has the responsibility to help you
learn to exercise your rights, and to ensure that
your rights are protected.
Article 6
You have the right to be alive.
Article 7
You have the right to a name, and this should be
officially recognized by the government. You have
the right to a nationality (to belong to a country).
Article 8
You have the right to an identity – an official
record of who you are. No one should take this
away from you.
Article 9
You have the right to live with your parent(s),
unless it is bad for you. You have the right to live
with a family who cares for you.
Article 10
If you live in a different country than your parents do, you have the right to be together in the
same place.
Article 11
You have the right to be protected from kidnapping.
Article 12
You have the right to give your opinion, and for
adults to listen and take it seriously.
Article 13
You have the right to find out things and share
what you think with others, by talking, drawing,
writing or in any other way unless it harms or
offends other people.
Article 14
You have the right to choose your own religion
and beliefs. Your parents should help you decide
what is right and wrong, and what is best for
you.

Article 15
You have the right to choose your own friends
and join or set up groups, as long as it isn't
harmful to others.

Article 28
You have the right to a good quality education.
You should be encouraged to go to school to
the highest level you can.

Article 40
You have the right to legal help and fair treatment in the justice system that respects your
rights.

Article 16
You have the right to privacy.

Article 29
Your education should help you use and develop your talents and abilities. It should also help
you learn to live peacefully, protect the environment and respect other people.

Article 41
If the laws of your country provide better protection of your rights than the articles in this
Convention, those laws should apply.

Article 17
You have the right to get information that is
important to your well-being, from radio, newspaper, books, computers and other sources.
Adults should make sure that the information
you are getting is not harmful, and help you
find and understand the information you need.
Article 18
You have the right to be raised by your parent(s) if possible.
Article 19
You have the right to be protected from being
hurt and mistreated, in body or mind.
Article 20
You have the right to special care and help if
you cannot live with your parents.
Article 21
You have the right to care and protection if
you are adopted or in foster care.
Article 22
You have the right to special protection and
help if you are a refugee (if you have been
forced to leave your home and live in another
country), as well as all the rights in this
Convention.
Article 23
You have the right to special education and
care if you have a disability, as well as all the
rights in this Convention, so that you can live a
full life.
Article 24
You have the right to the best health care possible, safe water to drink, nutritious food, a
clean and safe environment, and information
to help you stay well.
Article 25
If you live in care or in other situations away
from home, you have the right to have these
living arrangements looked at regularly to see
if they are the most appropriate.
Article 26
You have the right to help from the government if you are poor or in need.
Article 27
You have the right to food, clothing, a safe
place to live and to have your basic needs met.
You should not be disadvantaged so that you
can't do many of the things other kids can do.

Article 30
You have the right to practice your own culture,
language and religion - or any you choose.
Minority and indigenous groups need special
protection of this right.
Article 31
You have the right to play and rest.
Article 32
You have the right to protection from work that
harms you, and is bad for your health and education. If you work, you have the right to be
safe and paid fairly.
Article 33
You have the right to protection from harmful
drugs and from the drug trade.
Article 34
You have the right to
be free from sexual
abuse.Article 35No one is
allowed to kidnap or sell
you.
Article 36
You have the right to protection
from any kind of exploitation (being
taken advantage of).
Article 37
No one is allowed to punish
you in a cruel or harmful way.
Article 38
You have the right to protection
and freedom from war. Children
under 15 cannot be forced to go into
the army or take part in war.
Article 39
You have the right to help if you've been hurt,
neglected or badly treated.

Article 42
You have the right to know your rights!
Adults should know about these rights and
help you learn about them, too.
Articles 43 to 54
These articles explain how governments and
international organizations like UNICEF will
work to ensure children are protected with
their rights.
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Topic: Brick Making/Child Labour Focus: Images of child labour
Subject: Art
Time: <1 hour
Yr: 5/6
National Curriculum Links: Art 1a, 1c, 2b, 2c, 4b, 5a
Lesson Aims:
To produce images of child labour.
Lesson Objectives:
To use primary images as inspiration for their drawings.
Use charcoal sketching to produce dramatic images to be included in a display on
this subject.
Key Terms: Child Labour
Previous knowledge:
To have completed the Brick Making workshop at Blists Hill Victorian Town, and have
knowledge of child labour in the past and the present.
Resources: Copies or projections of images of child labourers, charcoal, sketching paper
(a fairly heavy lining wall paper from a DIY store is cheap and ideal for this).
Time
Activity
10 mins
Introduction
Project or copy the images of child labour to serve as inspiration and
show the images to the children.
Introduce the basic techniques of charcoal sketching, such as outlining,
shading, smudging and then re-outlining. Charcoal is an ideal medium
for this activity as it produces black and white images, which look dusty,
sooty, smudged and generally grubby – ideal for creating dramatic
industrial images!
Main Activity
35 mins
Sketching session. Less able or imaginative children can follow the
images provided more closely.
10 mins
Plenary- whole class
A show and tell session of the group’s work.
Differentiation:
Extension:

Intervention:

Ask children to think of a dramatic title for their work.
Other text could be added Eg “END CHILD LABOUR –
NOW!”
Encourage more able artists to be more imaginative,
increase the depth of tone used or add more detail.
Support and encourage pupils accordingly.

Next Lesson:

Lesson 7: How bricks are made.

Enrichment:
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Topic: Brick Making/Child Labour
Focus: How bricks are made
Subject: Literacy
Time: 1 hour
Yr: 5/6
National Curriculum Links: Literacy, Non-fiction, Accounts, Instructions
Lesson Aims:
Write a set of instructions or an account.
Lesson Objectives:
To use the children’s experience of the brick making workshop to produce either
a set of instructions or an account of the brick making process.
If writing the instructions, use verbs as commands to start sentences.
If writing the account or the instructions, use connectives such as first, second,
then next, after that, once you have ….., finally, etc to help order the sentences.
Key Terms: Connectives, instructions, account, commands
Previous knowledge:
To have completed the Brick Making workshop at Blists Hill Victorian Town.
Understand the use of verbs and connectives in sentences.
Resources: An interactive or white board, brick making workshop
reminder sheet. If you t ook photographs during the brick
making workshop, these will make an ideal prompt.
Time
Activity
10 mins
Introduction
Ask the children to recall the brick making workshop at Blists Hill
Victorian Town. Write the different stages that they can remember on
the board. As a class, discuss the correct order of the stages. Use the
prompt sheet to ensure that all the stages are covered, but take care
not to reduce the activity to copying off the board.
Main Activity
35 mins
Ask the children to write either their account (past tense, use
connectives) or a list of instructions (present tense using verbs as
commands).
5 mins
Plenary- whole class
Check understanding.
A show and tell session of the group’s work.
Differentiation:
Extension: Ask children to add small illustrations for each stage of the
brick making process.
Enrichment: More able students to write more detailed account or
instructions.
Intervention:
Support and encourage pupils accordingly.
Next Lesson:
Lesson 8: Brick Bonds!
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The Brick Making Process - Reminder Sheet
1.

Brush a thin coat of oil around the inside of the mould.

2.

Put a handful of sand into the mould. Shake it around so that the sand
sticks to the oil. Tip out the excess sand.

3.

Pat the clay onto the table until it is roughly brick shaped.

4.

Throw the clay into the mould as hard as you can.

5.

Push the clay down into the mould using your thumbs.

6.

Bash the clay with your fist until it is flat on top.

7.

Trim the excess clay off using a cheese wire.

8.

Sprinkle a thin layer of sand onto the brick, place a
top of the mould then flip it ov er.

9.

Remov e the lid of the mould.

10.

Press the “Iron – Salop” stamp into the brick.

11.

Press the brick out of the mould using the pusher.

12.

Carve initials into the clay using a sharp pencil.

13.

Place a box on top of the brick and flip it ov er.

14.

Write initials on lid of box, and close the lid.

15.

Wash hands. Finished.

wooden board on
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Topic: Brick Making/Child Labour
Subject: D & T/Science

Focus: Brick Bonds
Time: 1 hour ,
Yr: 5/6
extendable to 2
lessons
National Curriculum Links: D & T 6a - Shelters, Science 6e Forces in Action
Literacy – Report Writing. Extension to Literacy – Report Writing.
Lesson Aims:
Understand that the different brick bonds affect the strength of a wall.
Lesson Objectives:
Identify different brick bonds, principally stack and stretcher bond.
To devise a consistent, adjustable method of testing the strength of walls.
To present the findings in the form of a report.
Key Terms: Stack bond, stretcher bond,
Previous knowledge:
To have completed the Brick Making workshop at Blists Hill Victorian Town.
Resources: An interactive or white board, bricks, either from Brick Making
Workshop (make sure they have been fired) or other source. Brick bonds sheet.
For wrecking ball: String or cord, bag of sand, an upright (could just be a hook
attached to a door frame) or roll a hockey ball or similar down length of
guttering.
Time
20 mins

Activity
Introduction
Introduce the two basic types of brick bond:

Stack Bond

Stretcher Bond

Introduce the concept of consistent testing – eg. The ball must be
swung or rolled from the same distance each time to give an
accurate result. The impact must also be in the same place (ideally
just below centre) of the wall.
GIVE A BRIEF HEALTH AND SAFETY TALK AS HEAVY WEIGHTS WILL BE
SWINGING, ROLLING OR FALLING!
Split the class into teams and allocate tasks: health and safety officer
(sounds the all clear and gives a green light for the test to proceed)
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30 mins
wall builders, wrecking ball operators, recorder of results, artist to
sketch the effects on the walls. Etc. If the test has no impact on either
wall, or destroys both walls reduce or increase the force accordingly
by altering the weight of the sandbag or the distance from which the
ball is rolled.
Main Activity
Construct the testing device and build the walls. If you have done
the brick making workshop with a full class, you should have enough
bricks for a wall 5 bricks wide and 6 high. Note that stretcher bond
calls for one row of four and one row of five – make sure the wall is no
higher than the stack bond wall. Stretcher bond also leaves alternate
courses overhanging at the end, so some half bricks or some way of
propping them up is required.
Test the two kinds of wall – conduct several tests for accuracy. Record
the results.
10 mins

Plenary- whole class
Presentation of results.
Lead class to conclusion as to why stretcher bond is so much stronger,
ie. The overlapping pattern of bricks distributes the force far more
effectively than stack bond.
Differentiation:
Extension:
Ask children to begin writing their findings up in a report
This may be extended into a full literacy lesson.
A report describes or classifies a subject area factually.
Use a report to organise and write facts so that they are easy
to find and understand.
· The title of the report is the subject e.g. Brick Bonds
· Paragraphs are used for each fact or description.
· It uses technical words and facts related to the subject.
· It is NOT written in chronological order.
· It is often written in continuous present tense
Enrichment: Ask children who complete the task early to devise
different bonds and check them - header bond, for example,
produces a much stronger wall, but uses far more bricks.
Intervention: Support and encourage pupils accordingly.

